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<Abstract>

Teaching, defined, involves ‘input’. No matter which approach or method is adopted,
learners are exposed to the input provided by the teacher, other students and in the instructional
materials. Input can be oral or written. Oral input is provided in the classroom talk that arises no
matter what the teaching approach. Written input is provided in text book practice materials and
through reading. In this talk, I will treat input as providing learners with the data that, potentially,
they can process for learning. The key question, then, becomes what kinds of input under what
conditions are most likely to foster learning?

I will begin by discussing some common pedagogic positions, drawing on how ‘input’ is
handled in popular teaching guides. This will involve an examination of commonly held positions
about authentic teaching materials, teacher talk and extensive reading. | will then examine what SLA
has to say about the role of input in L2 learning by considering four key hypotheses — the Incidental
Learning Hypothesis, the Frequency Hypothesis, the Input Hypothesis and the Noticing Hypothesis.
At the end of the talk I will return to pedagogic issues, evaluating them in the light of the SLA
findings.
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<Abstract>

What is ‘implicit knowledge’ of a language? What is ‘explicit knowledge’? Why is it
important to develop both types of knowledge when learning English? This talk will provide
answers to these questions and then describe an interesting way of teaching and learning explicit
knowledge through consciousness-raising tasks. Students will have the opportunity to perform
a number of such tasks in order to discover how English grammar works for themselves. The
talk will also consider the advantages and limitations of such tasks.
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